







This paper will discuss the process of the self-observations conducted in the EDC program and how 
the observations lead to teacher development. The EDC self-observations (or peer-observations) are 
conducted once in a semester, based on a videotape of an instructor’s own lesson. The author will 
describe the problems she identified through the observation process and the changes in her teaching 
by comparing her first year observation with the most recent observations. Then, what effects the 
process had on her teaching in the EDC program and how these changes have affected her teaching 
overall will be discussed. 
 
INTRODUCTION 
Self-observation is “activities in which information about one’s teaching is documented or recorded 
in order to review or evaluate teaching (Richards & Farrell, 2005, p. 34)”. As a language teacher, I 
have tried to reflect my own teaching by writing some class reports or keeping journals, and as a 
teacher trainer in an education company, I watched quite a few lesson videos of other teachers. 
However, my first self-observation in the EDC program came as a shock. I had never watched a 
video of my own teaching to review myself closely before I came to EDC program, and I was 
surprised at the difference between the subjective image of myself in class and objective reality. The 
biggest gap was the teacher talk. Although I was aware of the importance of both “quality” and 
“quantity” of teacher-talk (Cullen, 1998, p. 179), my teacher talking time was too long and the way 
of talking was even wordier than I had thought. For example, I repeated the same thing twice or even 
three times when giving instruction while I believed that I did not talk redundantly. As a result, the 
student interaction was much less than the stated aim in the EDC program. Also, there was a 
problem in my instructional language as well. For instance, I added teacher-generated examples 
when it was totally not necessary. Of course I could find some positive aspects about my teaching 
that can help develop my sense of confidence and reinforce a positive perspective of myself as a 
teacher (Richards & Farrell, 2005, p. 47). Anyway, I could never have realized both positive and 
negative points clearly if I have not watched and reviewed my observation videos. Now, once we 
identify the problems, teachers can start examining the problems more closely, and implement the 
strategies to deal with them (Richards & Farrell, 2005, p. 47). I will discuss this process of 
self-observation later in Discussion part in more detail. 
The process of self-observation is mentioned in the theory of reflective teaching as well. Tice 
(2002) claims that reflective teaching is a process of self-observation, which contains monitoring 
what we do in the classroom, thinking about why we do it, and thinking about if it works. She also 
says “reflective teaching implies a more systematic process of collecting, recording and analyzing 
our thoughts and observations…and then going on to making changes” (2002, “Why it is important,” 
para. 2). When we spend many years in teaching and start to feel confident, it often seems to be 
difficult to reflect our own teaching closely and properly. However, as a professional teacher, we 
should keep teaching reflectively, and to do so, self-observation is one of the most effective ways to 
develop our teaching. 
This paper will discuss how my own teacher development proceeded in each step of the 
videotaped self-observation, how these observations led to changes in my teaching, and how 
important it is to keep observing ourselves as reflective teachers. 




There are four main steps in the self-observation in the EDC program.  
1. Watch the observation video closely to identify what are good points and what are reflection 
points for each aspect of the lesson such as Lesson Procedure, Function Presentation and 
Practice, Monitoring and Feedback, Student interaction, The Teacher, and Overall. 
2. Fill in the Observation Feedback form accordingly. 
3. Identify three points for improvement through interaction with a program manager and/or a 
peer, and plan a follow-up task based on these points. 
4. Carry out the follow-up task. 
There are some differences in the process depending on how long the teacher has worked in this 
program. For example, the teachers have self-observation followed by the conference with a 
program manager in first three semesters, but they will have a peer-observation (including 
self-observation) as of their fourth semester. In any cases, the teacher should follow the procedure 
above somehow.  
The reflection points I figured out from my first video-observation in the EDC program with 
the program manager were: 1) Student Interaction – Student-student interaction time should be 
around 55 minutes in one EDC lesson but I spent only 41 minutes for the interaction among students. 
2) Interactional Language – For instance, I gave teacher-generated examples in some stages where 
the students usually do not need to be exposed to an achievable model. 3) Teacher Talk – 
Throughout the lesson, my teacher talk was wordy, e.g., I repeated the same thing twice or even 
more when I presented the phrases of the day. As these three points are related to each other, I 
decided to write transcripts of my observation lesson as well as scripting the instruction for the future 
lessons so that my teacher talk would be simple but efficient, and the student interaction could be 
increased consequently. In addition, I started to jot down how many minutes I spent for student 
interaction in each lesson in my class note so that I could become more aware of it. 
As Cullen (2011) pointed out, “transcripts can be used to develop awareness of, and promote 
practice in, the language used for various categories of teachers’ verbal behavior, such as eliciting 
ideas and contributions from the students, giving instructions, explaining, and giving 
feedback/dealing with errors” (p. 27), the transcripts from the lesson helped me face the problems 
through recognizing the habits of my instructional language and the tendency of my teacher talk 
undoubtedly. Then, I listed the main problems of my teacher talk, for example, the tendency to 
repeat and paraphrase the same idea again and again when the topic is important, or the tendency to 
give an example even when it is not needed. As the next step, I rescripted the lesson transcript, 
mainly by deleting some unnecessary speeches and changing my instructional languages, and this 
rescript has been used as the model of lesson transcript since then.  
What I implemented in the lessons after the observation was to script the teacher talk before 
the new lesson started and keep revising the scripts. Although I still had to struggle with reducing 
some unexpected impromptu explanations, it was surprising that once I scripted the instruction for 
the lesson, it was really easy to follow the script without looking at it. As a result, student interaction 
increased lesson by lesson as I was getting used to the modified way of giving instruction. And I 
found that the less teacher talk could affect student performance in a good way through monitoring 
the students. The evidence to support this finding can be found in the class notes where I can check 
how well students do in discussions and how much time I spend for student interaction, and also in 
the discussion test results. Not a single class changed in a negative way about their discussion 
performance in the first semester. At the end of the year, I was able to allocate around 50 minutes for 




In my most recent observation, I identified the same problem such as both the quantity and 
quality of teacher talk that leads to less student interaction. As a matter of fact, for three years after 
the first observation, the same problems have been found in my self- (and peer-) observations. One 
of the reasons for this is not related to my teacher beliefs but lies in my personality, I suppose. 
Teacher personality is another good issue to think about, but I will save these topics for my future 
research. Anyway, I found that I have had the same tendency about my teacher talk. Nevertheless, 
the amount of time I spent for student interaction now is always around 50 minutes or more. Also, in 
the most recent lesson transcript, a few teacher-generated examples were shown only when it was 
necessary. In addition to that, my teacher talk became much less wordy than before. Therefore, I 
claim that the self-observations help me continue to look at my teaching problems and to work on it 
in the actual lessons, and make changes to improve my teaching. 
The self-observation experience in the EDC program influenced my ideas about the teaching 
and learning of languages as well. There are some aspects that my teaching beliefs have been 
influenced. One is the importance of self-observation itself. The other is the influence of teacher talk 
and the importance of student-student interaction. Before I started teaching in this program, I had 
taught mainly in the business English courses in Japanese companies, where the lecturer-centered 
classes are mainstream of most of the courses. Students are usually very quiet, and they hardly ask 
questions or make comments during a lesson. Of course the extent of lecturer-centeredness varies 
from course topic to topic, from class style to style, yet I had to talk as much as possible to be 
recognized as a good business English teacher in most courses I was in charge. I believed that the 
students could get some important information in class, then, try to use it in the real-world context. 
However, through the self-observations in the EDC, I learned that teachers should always be aware 
of their own teaching to continue to improve our own instructional practices. This can be said not 
only for the novice teachers but also for experienced teachers, too. Besides, teacher talk can 
influence the efficiency of student learning more than I ever thought. I had never scripted my own 
teacher talk before, but now I know that less teacher talk that is clear and simple will give more 
chance for the learners to interact with each other and practice the target language appropriately to 
improve their foreign language skills.  
 
CONCLUSION 
Thinking about the effectiveness of self-observation as a means of teacher development, it is useful 
to become aware of our own strengths and weaknesses as a teacher in addition to collecting 
information about our teaching behavior (Richards & Farrell, 2005, p. 34). When I take into 
consideration the influence of the observations I had in this program, I strongly believe that it should 
be “self” observation. If an observation had been conducted by others such as program managers or 
administrators and I had been told to increase student interaction, I would have changed the lesson 
plan first of all to think about the time to allot to student interaction, not the teacher talk itself, 
because I would not notice what the real problems were. The advantage of the self-observation is 
that we are able to see ourselves teaching in a class and confront the instructional issues we want to 
develop by ourselves. Like Stanly (as cited in Widodo, 2009, p. 38) argues, “self-observation is one 
of the most powerful tools for a teacher to practice reflective teaching.” As an EDC teacher, I would 
like to take an advantage of every chance to have self-observations and continue to keep the 
transcriptions to review my teacher talk to teach reflectively. Furthermore, I would like to take a look 
at the teacher personality, and the relationship between effective teacher talk and feedback as the 
issues of my future development. 
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